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Beginning the Journey

* Podcast: Living and
Succeedingwith A
Conversaticnwith Dr. Keyon
Anderson (Core, 2021)

* Podcast: Hard Words: Why
Aren’tKidsbeing Taughtto
Read (Hanford, 2018)

* Podcast: At a Lossfor Words
How a flawed ideaisteaching
milliens ofkidstobe poor
readers (Hanford, 2018)

¢ Podcast: Whatthe WordsSay
(Hanford, 2020)

* Book: The Knowledge Gap
(Wexler); Natalie Wexler’s

presentation atthe 2020
Literacy Ac

* Book: The Reading Mind
(Willingham)

* Book and Educational Tools
for Phonemic Awareness:
Equipped for Reading Success
and PAST Test (Kipatrick);
DavidKilparick's presentation
atthe 2018 Literacy Academy

* Book: A Fresh Look at Phonics

(Blevins)

* Short Video: What does
decoding mean in phonics
instruction?

* Book: SpeechtoPrint, 3"
Edition (Moats)

* Resource: Text Set Project:
Building Knowledge and
Vocabulary (Student
Achievement Partners)

Becoming an Expert

* Book: Essentials of
Assessing, Preventingand
Overcoming Reading
Difficulties(Kilpatrick)

* Book: Readinginthe
Brain (Dehaene);
Presentation by Stanislas
Dehaene on how the
brain learns toread

* Book: Language at the

Speed of Sight
(Seidenberg)
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Application of the
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1. Time
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3. Quality of Instruction
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“Literacy is a Civil Right!”




Dr. Weeden, Science of Reading organization



http://www.youtube.com/watch?v=SsV-tGcTMzM
http://www.youtube.com/watch?v=SsV-tGcTMzM

Reading Trajectories Midde & Low Cohort 1-6

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5
Cohort Cohort Cohort Cohort Cohort

Words Per Minute
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1 2 a 4
Grade

1. Students that start behind,stay behind
2. Matthew Effect-gap quantified nationally
regarding reading data




Why Focus on the Science of Reading
Literacy is a Civil Right and the Language of Opportunity




-thew Effect if we don’t learn the _

Children who fail
at early reading
begin to dislike

reading.

They do not expand
their vocabularies
and background
knowledge.

They read less than
their peers who are
stronger readers.

Their limited Their limited
comprehension vocabularies
contributes to interfere with their

reading failure. comprehension.

Stanovich, 1986



Tier 3 interventions

* You can’t intervene
your way out of a

tier 1 problem.

* What % of students ' Tier 2 interventions are in addition to
. Tier 1 instruction, not in place of!
are proficient or
above regarding tier *

1 in overall reading

in your grade levels? Each and every student receives tier 1, core

instruction!
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TEACHING, READING & LEARNING; THE PODCAST

And host Laura Stewart,
National Director at The Rc-udmg League

LISTEN NOW!



http://www.youtube.com/watch?v=Lg-GMX0jjkc&t=2198
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3. Ouality-How is Instruction Delivered?

<plicit Instruction
‘.-
- Y‘
?' | <\§* "
"



ALL learners, no matter the complexity of their

disability, have the potential to grow their skills
and knowledge in language and literacy.

s Assessment Targeted Families Motivation
Interventions
Professional Instructional
Development Materials

What to Quality of

Time Teach Instruction

Adapted by ODE
LeaderShip Shanahan, 2015




1. Establishing and Conveying
Vision

2. Building Professional
Capacity

3. Creating Supportive

Organization for Learning

4.  Facilitating High-Quality

“Place a good teacher/practice Learning Experiences
in a bad system, and the system will . ge .
win every time.” 5.  Engaging families in

Adapted from S. Sarason collaborative processes and

anchoring schools in the

community




Amount of
instruction is the
biggest

ALTERABLE factor

in student
learning!




Reading Tiered Fidelity Inventory

1.7 The school
allocates
adequate time
for core reading
instruction.

The school has a schedule
that shows at least 90
minutes of daily core
reading instruction at every
grade level for all students.

The school has a schedule
that shows one of the
following:

« At least 60 minutes for
daily reading instruction
in any grade level.

« A combination of 90
minutes on some days of
the week and at least 60
minutes on other days.

The school does not have

a daily reading schedule.
-OR-

Less than 60 minutes are

scheduled any day of the

week for core reading

instruction.

School reading
schedule

* Why 90 minutes?
- 90 minutes is a policy left over from Reading First

- 90 minutes may not be adequate for some grade levels.

MIMTSS

- 90 minutes is less time than the typical primary grade teacher

reports teaching reading.



https://mimtsstac.org/search/node/rtfi

\

Montgomery & Moats, 2012: Recommend
150 minutes per day, 120 minutes at
minimum

Montgomery & Moats, 2012: Recommend
90-120 minutes per day

Dr. Tim Shanahan’s suggestion: 120- 180 minutes a day.




MTSS

* You can’t intervene
your way out of a

tier 1 problem.

° Tier 2 interventions are in addition to
Tier 1 instruction, not in place of!

s

Each and every student receives tier 1, core
instruction!

M




e Kindergarten: 10-30 minutes over a short
amount of time to close the gap

* First grade: 30—45 minutes over a short
amount of time to close the gap

e Second grade: 60 minutes per day!

* Third grade and up: 90 minutes to 3 hours a
day over a longer period of time to close the
gap!

* (Torgesen, 2004)




Schedule a literacy
block & honor it!

Keep students
engaged and
involved.

Be vigilant about lost
time!




Institute of

Regional Educational
Education Sciences g

Laboratory Southeast

At Florida State University

Guide and Checklists for a School
Leader’s Walkthrough During Literacy
Instruction in Grades 4—12

REL 2020-018
U.S. DEPARTMENT OF EDUCATION

School Leader’s B{
Literacy Walkthrough

Kindergarten, First, Second, and Third Grades

Overview of the Tool 2
Using the Tool 2
Pre-Walkthrough Meeting Guide. 3

Post-Walkthrough Meeting Guide.




2. What to Teach: The Science of Reading

“We TEACH kids in many
ways to read, they LEARN
only ONE way.”

David Kilpatrick, 2018

Cognitive
Psychology

Convergence of evidence
from multiple scientific fields
that describe reading, reading

acquisition, assessment and —_ Education |
intervention. "~ ) Research (Including

7 Special Education)

Neuroscience




Orthographic Processor

What the Brain Must Do wo Rc;‘ld W”orula

Sounibsymlol

Phonological Connection

Processing
- Latter and Word

Recognition
wonhegrnaphic

Frocewang!

Word Meaning

“Within his brain, the child is literally building the neural circuitry
that links the sounds of spoken words, the phonemes, to the print

code, the letters that represent these sounds” (Shaywitz, 2003, p. 177).




Emergent Early Conventional Adolescent

Language Language
and Literacy and Literacy

Language Language
and Literacy and Literacy

Support for All Learners Across the Langu ge and Literacy Development Continuum
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The Simple View of Readlng

Word Recognition " Language Comprehension

The ability to transform The ability to understand Reading Comprehension
print into spoken language spoken language

Reading Comprehension is

* Phsnological « Background the OUTCOME
Awareness Knowledge

* Decoding * Vocabulary
(Phonics L

% * Language Ohio’s Plan to Raise

Advanced Structures Literacy Achieve
Phonics) e Verbal

* Sight Word Reasoning
Recognition Literacy Knowledge




SCARBOROUGH'’S

READING ROPE

(2001)

LANGUAGE COMPREHENSIO

BACKGROUND KNOWLEDGE
(facts, concepts, etc.)

VOCABULARY
(breadth, precision, links, etc.)

LANGUAGE STRUCTURE
(syntax, semantics, etc.)

SKILLED
' o READING

4 1 OUTCOME

Fluent execution
and coordination of
word recognition and
PHONOLOGICAL AWARENESS W A text comprehension.
(syllables, phonemes, etc.) G

THE MANY
STRANDS
WOVEN INTO
SKILLED
READING

LITERACY KNOWLEDGE
(print concepts, genres, etc.)

WORD RECOGNITION

DECODING
(alphabetic principle,
spelling—sound correspondences)

SIGHT RECOGNITION

(of familiar words)




Teacher
Efficacy-
Competence

Including All Learners in
Language & Literacy

= T
—
\__ ,.:.f:f'
Language& Equity &
Literacy Integration

Capacity MUST be built in BOTH the science of reading AND learner diversity.
WITHOUT BOTH we may have skilled teachers with the capacity to teach skill
acquisition, but possibly not to ALL learners.

WHEN dual capacity is built, if learners struggle for whatever reason, teachers
believe that the student(s) CAN achieve AND have the capacity (a toolkit of
knowledge and resources) to intervene.




&l Standard Strands
- |

Science of Reading
Elements

Reading
* |literature
* |nformational Text

= Phonological awareness

* Orthography
®  Phonics
* Decoding-automaticity

= Comprehension

= Fluency

+Writing

= Sentence structure

= |etter formation

* Phonological encoding
* Morphology

Speaking and Listening

» +Oral language

= Communication

Language

= Vocabulary
= Grammar

* Word origin
Morphology
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SVR:
Emergent page 23
. Early page 25
Conventional page 26
Adolescent page 32

~—



Phonemic
Awareness

Phonics

Fluency

Component

Changing Emphasis of the Subskills of the Five Components of Reading
(Adapted from Michigan’s Integrated Behavior and Learning Support Initiative, 2017)

Sounds and Words

Vocabulary

Speaking & Listening

5th and
Beyond

Phoneme Analysis: Addition, Deletion & Substitution; Spelling Dictation

Multisyllabic & Word Study

Connected Text

Listening, Reading & Writing

Comprehension

Speaking & Listening

Listening, Reading & Writing




Elementary

Phonemic Awareness

Phonics

Secondary

Advanced Word Study

Adolescent Language and Literacy

Fluency
Vocabulary

Comprehension

Motivation
Fluency
Vocabulary

Comprehension

Word X Language
Recognition Comprehension
Advanced Word Study Background Knowledge
Fluency Vocabulary
Language Structures
dolescent
teracy

Verbal Reasoning

Literacy Knowledge

Reading

Comprehension

Figure 11. Adolescent literacy components
supporting the Simple View of Reading.




PK: Pre-Cusors & Print Knowledge!

Early Language and Literacy

Word X Language Reading
Recognition Comprehension | == § Comprehension

Phonological Awareness

and Memory Oral Language

Alphabet Knowledge

(sounds and names) OSU’S Sit Together

Rapid Automatic Book & Print

Naming A n d Re a d m O d u I e S Organization
by Dr. Justice Moaning

Concepts of Figure 9. Early literacy components supporting later
Print/Print Knowledge acquisition of the components of the Simple View of Reading




Transcription .".=.

Figure 3. The Simple View of Writing

Self regulation and =
executive function

WRITwE o ALL SURNATS AD GRAS

Text generation Judith C. Hocwnaan
Nactalie Wwexlen
e Doudy Lomos




Read, Write &

' Communicate to
Accurate and !
Build

Fluent Decoding
and Spelling

Vocabulary,
Knowledge and
Motivation

Integration of English Language
ELA Standards for Foundational Skills Arts, History/Social Studies,
World Languages and Cultures,
and Fine Arts Standards




Accurate and Fluent Decoding and
Spelling

JEXxplicit and systematic phonemic
awareness instruction (including
morphemic awareness in upper
grades)

JEXxplicit and systematic phonics
instruction

Fluency with sight word recognition
built though orthographic mapping

dSpelling instruction

Daily instruction in handwriting




Read, Write & Communicate to Build
Vocabulary, Knowledge & Motivation

L dod

L

Texts sets are selected to build knowledge
Explicit vocabulary instruction

Explicit writing instruction connected to
content.

Read aloud of challenging texts

Students reading texts at grade level, with
scaffolded instructional supports to access
complex texts.

Daily discussion of texts to build language
comprehension, practice vocabulary,
connect to content standards (science and
social studies)




Cognitive Model
Phonological
Awareness | €| Decoding and Fluency Pathway 1
: Sight Word | <= in Automatic Word
Print 4| Knowledge Context Recognition
Concepts
Vocabulary Background
Knowledge
Knowledge g Pathway 2 '
Reading
Oral Language C b
Knowledge of Comprehension i iebiduddzoiul
Text and Sentence
Structures

General Specific Knowledge of Pathway 3 m—
Purposes ===  Purposes ===  Strategies Strategic 2)
for Reading for Reading for Reading Knowledge




Big Rocks K-3

Grade 1: Master basic phonemic and phonics by semester (Shifting Emphasis Chart, 2016) See 28

Pre-School:  15-18 Letter Names, Initial Letter sound, (Print Knowledge-4 domains!) ,Most gains in vocabulary,
Nursery Rhymes -Moats, Heggerty, Adams, Kilpatrick and others (Justice, & Piaste, 2015)

*https://star.ehe.osu.edu/



https://star.ehe.osu.edu/

WHAT WORKS FOR SPECIAL-NEEDS LEARNERS

Karen R. Harris and Steve Graham, Series Editors

expl icit

Effective and Efficient Teaching

ANITA L. ARCHER
CHARLES A. HUGHES



http://www.youtube.com/watch?v=i-qNpFtcynI

John Hattie (Fisher and Frey supported) Effect Size

Teacher Student Relationships 0.72
Learning Goals versus No Goals 0.68
Clear Goal Intentions 0.48
Appropriately Challenging Goals 0.59
.)Iicit Instruction Procedures . 0.57
Direct Instruction 0.60
Mastery Learning 0.57
Feedback 0.70
Deliberate Practice 0.79
Retrieval Practice 0.74

Spaced Practice


https://www.visiblelearningmetax.com/

WHAT WORKS FOR SPECIAL-NEEDS LEARNERS

Karen R. Harris and Steve Graham, Series Editors

explicit

ANITA L. ARCHER
CHARLES A. HUGHES

mstruction

Effective and Efficient Teachi

Adapted from:

Archer, A. L., & Hughes, C. A. (2011). Explicit instruction: Effective and efficient

teaching. New York, NY: The Guilford Press.

Elemems of Explicit Instruction

Yes/No

Notes

. Focus instruction on critical
content.

2. Sequence skills logically.

3. Break down complex skills
and strategies into smaller
instructional units.

4. Design organized and
focused lessons.

5. Begin lessons with a clear
statement of the lesson’s
goals and your expectations.

6. Review prior skills and
knowledge before beginning
instruction.

7. Provide step-by-step
demonstrations.

8. Use clear and concise
language.

9. Provide an adequate range
of examples and non-
examples.

10.Provide guided and
supported practice.

11.Require frequent responses.

12. Monitor student performance
closely.

13.Provide immediate
affirmative and corrective
feedback.

14.Deliver the lesson at a brisk
pace.

15.Help students organize

16. Provide distributed and

cumulative practice.




Cognitive Model

Phonological
Awareness

Print
Concepts

Decoding and

Knowledge

Sight Word | <=

Fluency
in

Context

/

\

Vocabulary
Knowledge

Background
Knowledge

Knowledge of
Text and Sentence

Pathway 1
Automatic Word
Recognition

Pathway 2
Oral Language
Comprehension

Reading
Comprehension

Structures
General Specific Knowledge of
Purposes Purposes Strategies
for Reading for Reading for Reading

Pathway 3
Strategic
Knowledge




The Truth About Reading...

A= (ogllgle N =Elolgle RN « |n all grades, students learn to accurately and
essential and urgent. fluently decode and read, write and speak to learn.

Teaching reading is

 Teaching reading is rocket science (Moats, 2020).
complex.

Teaching reading
should be guided by
science.

 Teachers must have an in-depth understanding of
reading instruction and assessment.
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